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Upcoming 
Events

“Firsts” are kind of special. This first edition of The MEHRIT Centre Newsletter 
really feels that way to all of us. Our team has worked hard behind the scenes 
to bring this publication to life.
This newsletter is a celebration of another “first” in our journey towards TMC’s 
mission to “ground living and learning in self-regulation”. It’s also a celebration 
of a year of “firsts” for TMC. This year alone, we have launched: an annual 
Self-Reg Summer Symposium, an eSchool with a Self-Reg Foundations program 
and certification path, our Peersite Self-Reg Community of Practice, a Webinar 
Series, our new www.self-reg.ca website, regular “Self-Reg View” blogs from 
Dr. Shanker and our new Twitter chat series, #TMCTalks. That’s a lot of firsts!
As we prepare for 2016, we draw inspiration and a sense of great hope for 
the increased well-being of children, families and communities across Canada 
and abroad. Why? First, because we believe deeply in both our work and 
our mission. Second, we are learning about what is happening in early years 
programs, communities, K-12 schools and post-secondary institutions.
This inaugural edition includes what will become regular columns for each 
quarterly publication of the newsletter. Our regular contributors include Dr. 
Shanker, our Director of Research, Dr. Brenda Smith-Chant and our Newsletter 
Editor John Hoffman. We introduce a regular feature, “Self-Reg People” with a 
profile on Dr. Shanker as the first of many profiles to come. Norah Fryer shares 
a lens from her experience working with early years educators in New Zealand. 
Perspectives on Self-Reg and: literacy, discipline, pretend play, the role of 
research and the problem of multiple definitions are all explored.
Welcome and thank you for all your support in 2015, our year of many firsts. §

Nov 27 / Self-Regulation in 
K-3 - Dr. Shanker & TMC Team 
at PVNC (Peterborough)
Dec 2 / Self-Regulation & 
Mental Health in Children - 
Training with Dr. Shanker at 
Hincks-Dellcrest
Dec 8 / Webinar: Making the 
Season of “Good Cheer” Just 
That
Jan 5 / Webinar: Self-Reg and 
the Anxiety Epidemic
Jan 6 / Course: Self-Reg 
Foundations 2 - Self-Reg and 
Emotional, Cognitive, Social 
and Pro-Social
Jan 12 / Course: Self-Reg 
Foundations Full Program 
(Cohort 2)
Jan 19 / Webinar: Self-Reg 
and the Bullying Epidemic
Learn more about these and other events 
at: http://www.self-reg.ca/learn

Fall 2015

http://www.self-reg.ca/learn
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About TMC
The MEHRIT Centre was formed in 2012 
to work towards a vision of calm and 
alert students, educators, and families 
flourishing in physically and emotionally 
nurturing environments.

I just read a study by Pearson UK’s 
educational research team reporting 
that, beginning at the age of 11, 
nearly all children today stop reading 
for pleasure. Reading has been 
vanquished by the likes of online 
games, streamed videos, social media, 
Vines, and a slew of “Internet stars” 
who create low-budget “talk shows” 
in which they prattle on about nothing 
and attempt to lure followers by being 
funny, outrageous or even sometimes 
informative (usually along the lines of 
providing gaming strategies). 
This is fertile ground for a properly 
researched sociological study on “The 
Decline and Fall of Reading in Western 
Civilization.” The rearguard, led by 
teachers, is resorting to using rewards 
to induce children to read, since 
reading itself can no longer be used as 
a reward. I’d be surprised if any parent 
today is saying to their children, as my 
own parents said to us when my sister 
and I were growing up, that we could 
go read our books as soon as our 
chores were done. Instead, we have 
our children earning computer time or 
treats for the amount of reading they 
do. Such strategies are not going to 
nurture a love of reading, and it’s little 
wonder that children turn off reading 
the second they can control these 
rewards on their own.
Now, the very first step of Self-Reg is 
always to “dig deeper,” because you 
really can’t “reframe” a behavior until 
you understand it. Is the decline of 
pleasure-reading a consequence of 
the rise of special effects? That is, 
reading just isn’t as interesting as it 
was in the antediluvian “pre-Internet” 
days in which my sister and I grew up? 
Or is there something else at play?
The most common complaint that 
parents hear when they exhort 
their children to read a book is 
that “reading is boring”; but recent 
findings in the psychology of boredom 
indicate that such complaints are 
generally an expression of agitation, 
with striking physiological correlates. 

We have so much research telling us 
how effective reading is as a mode 
of relaxing, but if children are shying 
away from this in droves, does that 
signify that far from having this effect, 
they are actually finding reading a 
stressor in its own right? Are children 
turning from reading, not simply 
because there is something else that 
they find more entertaining, but also 
because reading in order to obtain a 
reward undermines the very pleasure 
of reading? 
If nothing else, Self-Reg certainly leads 
us to ask some interesting questions. 
But in this case, it might be hinting 
at something more powerful, and 
perhaps more worrying. Maybe the 
decline and fall of reading is an aspect 
of a generation hooked on instant 
gratification?
Watch children or teens as they 
watch a movie or TV show and you’ll 
notice how they now “fast-forward” 
through the “boring” parts (= dialogue 
or character development) to get to 
the “good” parts (the spectacular 
special effects, the hero triumphing, 
the romantic denouement). Movies 
excel in the art of creating tension and 
then the big release in the final few 
minutes of the film, yet children are 
skipping over these essential dramatic 
elements. 
Maybe the decline of reading is more 
than just a reflection of shrinking 
attention spans. For the way that 
children are—quite unconsciously—
managing their tension suggests a 
still deeper explanation. Studies have 
shown that a reduction in waiting 
time has a striking impact on sales. 
But there are all sorts of experiences 
where it is difficult to reduce 
waiting times, so instead the astute 
entrepreneur or service industry 
comes up with ingenious ways of 
distracting the consumer while they 
are waiting (Disney excels at this). 
The problem is that waiting is itself a 
stressor, meaning: we are in a state 

continued...

Self-Reg and Literacy

http://www.self-reg.ca
https://www.facebook.com/The-MEHRIT-Centre-Ltd-1468085266753500/
http://www.self-reg.ca
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of heightened tension while we 
wait. In fact, just imagining waiting 
for something is enough to induce 
feelings of tension. Perhaps there is 
an evolutionary mechanism operating 
here. For example, a hunter has to 
wait in a state of heightened tension 
so that he can pounce the moment 
he spots his prey. The tension is then 
released in an explosive movement. 
But what has been happening with 
children and teens is that the time-
lapse between waiting and reward has 
grown shorter and shorter, almost to 
the point of disappearing altogether. 
This is an important aspect of the 
Reward System: the faster the better, 
regardless of whether the “reward” 
in question is the release of opioids 
or the response to a text message or 
being served or accumulating points 
in some inane game. 
Self-Reg actually seeks to capitalize 
on rather than fight this aspect of the 
reward system. We still want “instant 
gratification”; only we want the 
“reward” to be the state of relaxation 
that occurs when you immerse 
yourself in a story. We want reading 
to become a core strategy in students’ 
fifth step of Self-Reg, rather than a 
penance to be endured. But that will 

only happen if they’ve first been guided through the first four steps of Self-Reg. 
And what a reward this would be for all of us educators and parents: to see our 
children reaching for a book rather than their computer when they are starting 
to feel agitated. §
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see our children 
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when they are 
starting to feel 
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Peersite is an innovative approach to Self-Reg learning and collaboration.

Be part of the growing Self-Reg community
Learn from short videos regularly posted by Dr. Shanker, the TMC Self-Reg specialists and most importantly—others in the Self-
Reg community.

Features: Stay up-to-date with the current Self-Reg research and Self-Reg information. | Access tons of great examples of the Self-
Reg work of others in schools and communities across the nation and beyond.| Access Peersite from your smartphones, tablets, 
desktops and laptops. | Receive new Self-Reg content every week.

NEW feature Fall 2015: Participate in the Peersite Discussion forums. Ask and answer questions or just follow the conversations.

Annual Memberships
$79/year + HST for group sizes of 1-9 individuals

$69/year + HST for groups of 10 or more

Learn more: www.self-reg.ca/learn/peersite/

http://www.self-reg.ca/learn/peersite/


Even though those of us who 
subscribe to the Shanker five-domain 
model know what we mean when 
we say self-regulation, people from 
other schools of thought define self-
regulation differently. In fact, there 
are no less than 447 distinct ways in 
which the term self-regulation is used 
in various academic and professional 
disciplines.
This finding was reported in a 
recently published academic article 
written by Jeremy Burman, doctoral 
candidate at York University and 
assistant-doctorant at Les Archives 
Jean Piaget at the University of 
Geneva. Burman has been a frequent 
collaborator with Stuart Shanker, who 
co-authored the paper along with 
Burman’s dissertation supervisor, York 
psychology professor, Christopher 
Green. 
Burman managed to categorize the 
447 definitions of self-regulation into 
6 broad conceptual clusters as follows:
ͻ� Learning/Learning Strategies 

(metacognition)

ͻ� Self-monitoring/Self Management 
(self-evaluation, behavior 
modification etc.)

ͻ� Agency/Self Determination/ 
Internal External Locus of Control/
Helplessness

ͻ� Self-control
ͻ� Social Behavior
ͻ� Self-Monitoring (personality) 

(self perception, personality, 
reflectiveness

Burman’s analysis goes much deeper 
than that. But the take-home message 
for proponents of Self-Reg is fairly 
simple. We must understand that, 
“out there,” the meaning of self-
regulation is ambiguous. This is a 
problem. As the authors point out, 
the different interpretations of self-
regulation that are being reflected 
in the scholarly literature result 
in misunderstanding, conflicting 
assumptions, seemingly conflicting 
experimental findings, and, in some 
cases, opposing implications for 
educational and clinical practice.  

The authors hope their analysis 
will help to clarify the discourses 
of self-regulation so that scientists, 
practitioners and other collaborators 
with different interests can “situate 
themselves and their critics in a 
way that leads to more productive 
interactions.” As a result, “differences 
of perspective will now be more 
easily accommodated and, thus, new 
discoveries will be more likely to make 
their way into classrooms,” and other 
areas of practice with children and 
families. 
Stuart Shanker says these findings 
also point to a challenge for our 
self-reg community. “Unless we get 
really clear about what this term self-
regulation means and find ways to 
spell it out that resonate easily, we’re 
going to end up with people talking at 
cross purposes. And then the concept 
of self-regulation won’t really be clear 
to people who are trying to figure it 
out.” §

Source: Burman, J. T., Green, C. D., & Shanker, S. 
(2015). On the Meanings of Self-Regulation: Digital 
Humanities in Service of Conceptual Clarity. Child 

The Many Faces of Self-Regulation
John Hoffman, TMC Writer and Newsletter Editor

When I heard Stuart talking about 
Self-Reg, I heard him say that “…the 
way in which we are now thinking 
about how we manage our stress, 
from biological, emotional, cognitive, 
social, and prosocial perspectives 
is nothing short of a paradigm 
revolution”. He is right. In the past, 
research on self-regulation has been 
extremely fragmented—a situation 
not helped by the more than 447 
definitions for self-regulation and 
related concepts that cluttered the 
field. 
The five-domain definition of Self-
Reg developed by TMC consolidates 
the past fragmentation while also 
placing an emphasis on the need 
to respect and consider individual, 
contextual, cultural, and situational 
differences. TMC’s approach has long 
been needed, but it also presents a 
daunting task for researchers as what 
works for one person, at one time, 

in one circumstance may not work 
for another person, or at another 
time, or in another circumstance.  For 
example, in one situation we may 
be trying to calm an anxious child by 
helping them to down-regulate their 
responses. In another situation we 
may be encouraging a bored child 
to upregulate. Not only that, but 
we may be doing both of these with 
the same child in a single afternoon. 
What is clear is that Self-Reg 
requires a careful consideration and 
appreciation of what someone needs 
at a particular time. It requires a focus 
on understanding the self-regulation 
process. 
As the Director of Research for 
the Self-Regulation Institute (SRI), 
TMC’s research and knowledge 
dissemination organization, I am 
now faced with a challenge:  How 
do I develop a research agenda that 
respects the need to tailor Self-

Reg environments and activities to 
the individuals in their community 
context? A paradigm revolution 
requires research that goes back 
to basics: careful observation 
and recording. Over the next few 
newsletters, I will be outlining 
SRI’s approach. We will focus on 
participatory action research—
research that works to support the 
goals of a community by gathering 
information they need to succeed. 
We will be working to gather useful, 
realistic, and supportive information 
to help people better meet the Self-
Reg challenges in their community 
or organization. As we start, we will 
look for factors that promote the 
successful implementation of effective 
Self-Reg initiatives—what works 
for whom, under what conditions? 
We will also be looking for ways to 
support the need for careful and 
realistic evaluation and assessment. §

Research in Support of a Paradigm Revolution: 
Back to Basics
Brenda Smith-Chant (D. Phil), Research Director of SRI & Associate Professor of Psychology, Trent University
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Self-Reg People 

Most people know Stuart Shanker as 
a child development guru, a leading 
voice in the Self-Reg movement, or 
an inspiring and persuasive speaker 
and teacher. Some even know that 
he keeps chickens at his rural home 
in Ontario. But did you know that 
he started out as a logician studying 
the philosophical assumptions, 
foundations and implications of 
mathematics? That’s right.  
Shanker went to Oxford in 1975 to 
study the philosophy of mathematics. 
But by the time he left in 1986 his 
main interests were early childhood 
brain development and learning. 
So, like… 
How does one get from mathematics 
and philosophy to early childhood 
brain development?
The shift began during Shanker’s 
postdoctoral fellowship at Oxford 
when he was studying Austrian 
philosopher Ludwig Wittgenstein’s 
critique of Alan Turing’s mechanistic 
theories of the human mind.  Thanks 
to the movie “The Imitation Game,” 
most of us know Turing as the genius 
who invented the Enigma machine 
that broke the Nazi code in World War 
II. But Turing was also the father of 
artificial intelligence. 
However, well before the term 
artificial intelligence had even been 
coined, Wittgenstein and Turing had 
a series of debates about things like 
the foundations of mathematics and 
the nature of human thinking and 
language.  Turing actually enrolled 
in one of Wittgenstein’s courses 
at Cambridge so they could argue 

at lectures.  They also debated 
in academic papers, and these 
exchanges informed Turing’s theories 
that led to the field of what we now 
know as artificial intelligence.  But 
Wittgenstein thought Turing’s thinking 
was flawed, or at least incomplete. 
A young Stuart Shanker, who shared 
Wittgenstein’s views, wrote his 
doctoral thesis, and later, a book, 
about Wittgenstein’s critiques of 
Turing. 
“People don’t realize that artificial 
intelligence was not only about how 
machines could simulate the human 
brain,” says Shanker. “It was also 
meant to explain how the human 
brain and learning worked. Turing 
and his colleagues thought that 
human learning could be explained in 
mechanical terms. They thought that 
learning was just a self-modifying 
algorithm – a set of predictable, 
step-by-step operations that could be 
simulated on a computer.”
This philosophical controversy 
stimulated Shanker’s interest in 
psychology. “It was quite clear to 
me that what would apply to a self-
regulating cybernetic system like a 
computer, would not apply to a child,” 
he says. “So this raised the question, 
‘OK, so we know that this is a poor fit, 
but why?’”
Enter Jerome Bruner, the eminent 
American educational psychologist, 
who would later show how human 
language development was 
dependent on interaction. “Jerry 
came to Oxford in 1976,” Shanker 
explains. “I went to see him and I 
was absolutely entranced because 

what he was saying was everything 
that I was looking for. I really liked 
his idea that language was not this 
formal self-regulating mechanism. I 
was really opposed to that.” Bruner 
helped Shanker see that what was 
missing in the mechanistic view 
of human language, learning and 
thought was self-awareness and 
emotion.  Therefore, Shanker needed 
to understand how those processes 
developed in children. “During my last 
two years at Oxford, I spent half my 
time looking at this critique of Turing’s 
mechanistic theory of learning and 
the other half learning developmental 
psychology,” he says. 
When York University offered Shanker 
a position in 1986, he didn’t want 
to just be a philosophy professor. 
“Another point that Bruner made 
was that the distinction between 
philosopher and psychologist is 
artificial, even nonsense,” says 
Shanker.  “I asked to be cross-
appointed in philosophy and 
psychology.”
The story goes on and includes 
collaborations with many great 
scientists and academics including 
anthropologist, and ape researcher, 
Barbara J. King and the late 
psychiatrist Stanley Greenspan, who 
greatly influenced Shanker’s ideas 
about self-regulation. Those ideas 
continue to evolve to this day. 
But now we know a little more 
about where Stuart Shaker came 
from and we’ve had a glimpse 
into the fascinating story of how a 
math philosopher became a child 
development expert. §

Dr. Stuart Shanker: What you might not know about Canada’s Self-Reg Guy
John Hoffman, TMC Writer and Newsletter Editor



Whether it is pretending to be a 
princess, dragon, or teacher, children 
love to play pretend. Psychologist 
Lev Vygotsky said, “the child always 
behaves above his average age, and 
above his daily behaviour; in play it is 
as though he were a head taller than 
himself”.  (OK, maybe 20 heads taller 
if he’s pretending to be a dragon.) 
It’s true that in the real world, 
children aren’t fire-breathing dragons 
and they often can’t decide what’s for 
dinner. However, during pretend play 
children can take on these imaginative 
roles and experiment with themes of 
power. 
Pretend play encourages and 
challenges children to step outside 
their comfort zone, think creatively, 
explore their feelings, and maybe 
even expose some vulnerability. It 
fosters many aspects of self-regulation 
as children plan their play theme, 
assign different roles to friends, 
negotiate through difficult situations, 
and decide on the rules of play. 
Here is what might unfold during 
pretend play that directly impacts and 

allows children to stretch their self-
regulation muscle:
ͻ� Character development – As 

children begin to assign or take on 
different characters in the story, 
there are built-in opportunities 
for self-selection, choice and 
negotiation. They can develop their 
own rules of play and explore a 
range of emotions (some of which 
might be avoided in real life). 

ͻ� Story development – As a story 
unfolds, children expand their 
capacity to sustain their attention 
and can continue to explore 
emotional themes that evolve 
from the play. When the story 
becomes more complex and 
involves a variety of themes (e.g. 
rescue, nurture, or attack), children 
adjust their energy and activity 
levels accordingly and practice 
transitioning from one to the other. 

ͻ� Story resolution – Children 
negotiate and collaborate with 
each other to figure out a mutually 
agreed upon “ending”.  

Adults can support children to 
maximize their pretend play time in a 
variety of different ways: 
ͻ� Exposing children to a variety of 

experiences both in real life and via 
storytelling can provide children 
with a jumping off point to develop 
their own pretend play ideas. 

ͻ� Stack the environment with 
a variety of toys and objects 
including:

 դ open-ended items (e.g. boxes, 
blocks, sheets, or pylons) that 
can be used in unpredictable 
and unconventional ways 

 դ objects that encourage 
different movements 
and actions (e.g. musical 
instruments, costumes, or 
chairs)

ͻ� Provide ample time and 
opportunity for children to explore 
the space and develop their play 
ideas.

We can even join the play and have 
fun pretending to be big, strong 
dragons, too! §

“I am the biggest, strongest dragon around!”: 
Fostering Self-Regulation Through Pretend Play
Amanda Binns (SLP) and Eunice Lee (MSP), TMC Presenters

/HYHO����6HOI�5HJ�)RXQGDWLRQV�&HUWLÀFDWLRQ
Four-course online program designed and delivered by Dr. Stuart Shanker, leading to a 

certification in Shanker Self-Reg upon completion. For anyone interested in learning the basic 
underpinnings of Self-Reg. Next cohort starts in Janurary 2016.

/HYHO����6KDQNHU�0HWKRG�&HUWLÀFDWLRQ
Eight course program, the next level of training available for those interested in becoming a 
certified Self-Reg specialist and/or Self-Reg trainer. For anyone interested in taking his or her 
Self-Reg expertise to the next level who has completed the Foundations program may apply. 

More information coming in January 2016.

Level 3: Masters in Self-Regulation
More information coming in 2016.

Learn more: www.self-reg.ca/learn/online-courses-with-dr-shanker

http://www.self-reg.ca/learn/online-courses-with-dr-shanker/
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Judging by the engagement and 
interest of the 125-plus people who 
gathered at Trent University from 
July 13 to 18, our first annual Self-
Regulation Summer Symposium (SRSS 
2015) was a big success. Hosting an 
annual summer symposium is a key 
step towards achieving The MERHIT 
Centre’s (TMC) goal of building a 
community of educators, health 
professionals, leaders, and scholars 
who believe in the science and 
practice of self-regulation. We want 
Self-Reg to be a community-based 
and interdisciplinary effort. That is the 
only way to effect the kind of change 
needed for a genuine paradigm 
revolution. 
To that end, SRSS 2015 presented a 
week of fascinating plenary sessions 
and workshops where self-regulation 
was explored across the lifespan and 
across contexts such as parenting, 
research, the early years, elementary 
and secondary education, campus 
life, mental health, and traumatic 
experiences.
We were thrilled to welcome Self-
Reg enthusiasts from all over the 
country including Alberta, British 
Columbia, the Northwest Territories, 
Manitoba, and New Brunswick, as well 
as Southern Ontario. We even had 
several participants from New Jersey 
and Chile, making our symposium 
an international experience. Many 
people came in team groups, a trend 
that we hope will continue at future 
symposia.
Our symposium offered a range of 
keynotes and small group sessions 
led by top experts and educators 
who offered their ideas about the 
foundations of self-regulation and 
how to create a paradigm shift around 
Self-Reg. They also shared their on-
the-ground experiences from learning 

about and implementing Self-Reg 
practices in schools and clinical work. 
People’s passion and commitment 
to learning was evident from the 
questions they asked and the way 
they clustered around presenters like 
Stuart Shanker and Dr. Jean Clinton 
after presentations. Our program also 
provided participants with networking 
opportunities and the chance to 
practice self-regulation through canoe 
rides, yoga, and nature walks on Trent 
University’s beautiful grounds.
Since this was our first Summer 
Symposium we were keen to know 
what we did well and how we 
could improve.  When asked in our 
evaluation survey to identify the three 
best things about the symposium, 
the most frequent answer was 
related to networking opportunities 
— “The ability to connect with like 
mind individuals and have great 
conversations,”— as one respondent 
put it.
People also gave “high marks” to 
the positive atmosphere of the 
symposium and the engaging 
keynotes. Participants told us how 
much they enjoyed gaining a deeper 
understanding of self-regulation 
and the variety and breadth of the 
keynote/workshop topics and self-
regulation activities that were offered. 
Last, but not least, we were very 
pleased that respondents gave very 
high ratings to the support offered by 
the TMC team throughout the week. 
We are also grateful for suggestions 
for improvement including repeating 
certain sessions at different times and 
providing more interactive elements 
such as Q&A sessions, discussions, 
and small group talks. Respondents 
also asked for more video clips and 
more information on the early years 
and the neurobiology behind self-

regulation. 
A number of important themes and 
key messages emerged throughout 
the week.  We wanted to share some 
of them with you:
ͻ� There is no one right way to do Self-

Reg. Self-Reg is not about experts 
telling practitioners what to do.

ͻ� Self-Reg is a process and a learning 
journey, not a program.

ͻ� Parents, teachers and caregivers 
will be best able to help children 
regulate when the adults 
themselves are supported and 
regulated.

ͻ� In the science of educational 
Self-Reg, teachers are the most 
important scientists.

ͻ� It’s about relationships. Learning 
and change take place in the 
context of reciprocal relationships.

ͻ� Children do well when they can. 
So, in working with challenging 
children, we must constantly be 
prepared to ask ourselves, “What 
is getting in the way of this child 
being able to do well?”

ͻ� Stressors can interfere with 
children’s learning, self-control and 
empathy.

ͻ� There is much more to “safety” 
than simply protecting people from 
physical harm.

ͻ� Self-regulation in the biological 
domain is often at the root of 
problems in the other domains. 

ͻ� Two important roots of cognition 
and attention are the ability to 
process sensory information and to 
recognize patterns.

We are already starting to plan SRSS 
2016. We’ll share updates in this 
newsletter as information becomes 
available. §

Summer Symposium Attracts Practitioners from 
across Canada
John Hoffman, TMC Writer and Newsletter Editor

SUMMER SYMPOSIUM 2016

towards flourishing for all � science � practice � leadership

SELF-REG 
July 18 to 22, 2016

PETERBOROUGH, ON



Norah Fryer is a retired early 
childhood education tutor (college 
instructor) in New Zealand who 
continues to be involved in the infant 
mental health field. In 2014, Ms. 
Fryer was the recipient of the Queen’s 
Service Medal for services to early 
childhood education. 
I have known and learned from Stuart 
Shanker for 10 years. I feel fortunate 
to have been to be influenced by 
Stuart, and I share his belief that our 
ability to engage in respectful, trusting 
and reciprocal relationships is at the 
heart of our understanding of how to 
provide children with a safe, secure 
and positive social environment.
I want to share one of my experiences 
with all of you. I was recently involved 
in a Professional Development (PD) 
day for early childhood teachers in 
New Zealand. I was asked to share my 
understanding of Stuart’s work.  
Condensing what I have learnt from 
Stuart over the past 10 years was 
almost impossible to do in an hour-
long presentation. As you can imagine, 
these teachers were very interested 
in the ‘inter-brain’ explanation, 
which Stuart uses to illustrate the 
importance of respectful, trusting 
and reciprocal relationships in early 
childhood development. So I decided 
to use just one slide and share with 

them the following comment from 
Stuart:  
“We are in the midst of an 
extraordinary understanding of the 
importance of a teacher in the early 
years of a child’s life. Whereas early 
years educators were once seen as 
little more than substitute caregivers, 
they are now being recognized as 
‘the guardians of a society’s future 
well-being’.” (I asked the teachers 
to write down their first reaction to 
that comment). “The more we learn 
about the development of the brain 
in the early years of life, the better 
we understand how the teacher plays 
a critical role in the development of 
the core neural systems that underpin 
a child’s mental and physical health 
throughout their lifespan.” 
Each teacher had a copy of Stuart’s 
Five Domains and I suggested that 
they explore the personal aspects 
that could be involved with the five 
domains – within their contexts for 
living and learning. My final question 
to the teachers was, “What scientific 
knowledge would you need to have to 
understand the science underpinning 
human development and learning?” 
Approximately 250 teachers attended 
this PD event and I received 240 
responses! When I arrived home with 
the large bundle of notes, I decided 

that if I truly respected the effort of 
the teachers I would peruse their 
answers right away, even though I 
was tired from a very long day. Before 
I had even gotten through a quarter 
of them, my emotional tiredness 
disappeared! I was in awe of how 
the very brief outline that I provided 
on the scope of Stuart’s work could 
have been transformed into, not 
just their personal “actionable 
knowledge” but their deep connection 
with how meaningful the concepts 
surrounding self-regulation are. Here 
is one comment that you may find 
particularly interesting: “Deep self-
reflection leads to self-awareness.  
And being mindful of our daily 
emotions must precede our daily 
self-reflection of our personal daily 
behaviour — not just our ability to 
create a physical environment for 
learning.”
The more I share Stuart’s work with 
practising teachers, the more I realize 
how eager teachers are to become 
involved with Stuart’s work and how 
far ahead of his time Stuart really is. §

Self-Reg Gets Enthusiastic Response in New Zealand
Norah Fryer

follow us on Instagram
@self_reg

http://www.instagram.com/self_reg


Self-Reg in Action
The MEHRIT Centre and Partners Photos and Graphics

9



Self-Reg and Everything Else 
We Know
John Hoffman, TMC Writer and Newsletter Editor

Self-Reg is not an island. Our understanding of self-regulation 
exists in the big world of human development where there are 
many other important and worthy ideas about how to nurture 
children’s development, learning and well-being. This column 
will explore some of those connections.

Columnist John Hoffman, TMC writer and newsletter editor, is one of 
Canada’s leading parenting and child development writers. Through 
his work, he explores the connections between Self-Reg and other big 
ideas in education, early child development, and parenting.
Connect with John Hoffman on Twitter at @UncommonJohn

sure you’ve noticed that discipline 
just doesn’t seem to work very well 
with some kids. The children with the 
most serious behaviour problems are 
the ones who have been “disciplined” 
the most often.
Why is that? Is it because these 
kids are just plain bad or that 
we somehow become inept 
disciplinarians with them, even 
though we seem to be skilled with 
their peers? I think it’s largely 
because certain children’s ability to 
behave well, listen, get along with 
others or “learn their lesson” is 
impaired by regulation problems. 
These problems can occur in any 
of the five domains, but they often 
originate in the biological domain, 
and are caused by stressors that the 
child is dealing with.  
If we can tune into these challenging 
kids, figure out what is stressing them 
and what we can do to help get them 
back to calm and alert (or be there 
more often), we won’t waste as much 
time and energy trying disciplinary 
tactics that are doomed to fail. 
We’ll also reduce the risk of finding 
ourselves in the situations where we 
don’t much like certain kids. Kids can 
tell when we don’t like them, and 
I’m pretty sure it doesn’t help them 
behave well. 
A better relationship is not a magic 
bullet, but it helps us stay positive 
and hopeful with children. Creating 
a feeling of safety and trust enables 
kids to listen to us and learn from us 
more often.
As experts like Dr. Jean Clinton and 
Dr. Ross Greene (author of The 
Explosive Child) say, “Kids do well 
when they can.” Sound Self-Reg 
practice helps us get children into the 
state where they can. §

Approaches to discipline have 
evolved considerably over the 
centuries. However, the belief that 
that proper discipline helps children 
grow into good people and citizens 
has been one of the constants of 
child socialization and education 
throughout history.
So, how does Self-Reg connect, or 
more to the point, co-exist with 
discipline? There will always be times 
when adults need to intervene in 
children’s behaviour. Children do 
need to learn that there are limits 
on their behaviour; that they can’t 
always do the thing they want to 
do. However, anyone with a grasp 
Self-Reg will understand intuitively 
that if we can learn how to prevent 
children from becoming dysregulated 
(at least sometimes) and/or help 
them return to calm and alert when 
they are dysregulated, we will 
prevent or lower the intensity of a 
lot of “misbehaviour.” That means 
we won’t need to reach into our bag 

of disciplinary tricks as often to find 
the right consequence, warning or 
authoritative tone of voice for the 
situation.
What’s more, we should be able 
to prevent many of those ultra-
frustrating escalating discipline 
episodes. You know these situations. 
We respond to a misbehaviour. The 
child responds negatively to our 
response. The situation escalates. 
In the end, we’re battling over a 
new interpersonal issue that is far 
removed from the original behaviour 
we sought to correct.
Self-Reg can also help us understand 
and temper our own reactions to 
children’s behaviour. This way, we will 
be less likely to say or do something 
that will make a situation worse. 
The most important value of Self-Reg 
may be that it helps us understand 
and work with the kids who are 
the hardest to discipline. If you’ve 
worked with or parented a child, I’m 

Self-Reg and Discipline


