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TMC CALENDAR
Self-Reg Parenting Course
Start at Any Time

November 7

Foundations Courses Start

November 13

#TMCTalks 7:30 pm EDT

December 11

#TMCTalks 7:30 pm EDT

January 2, 2020

Foundations Courses Start

January 9

Leadership For Self-Reg Schools
Course Starts

January 24

Learn Self-Reg Workshop,
London, ON

February 20

Level 2 Self-Reg Facilitator’s
Course Starts

March 5

Foundations Courses Start

April 9

Leadership For Self-Reg Schools
Course Starts

May 15

Self-Reg Schools Workshop, B.C.

Editor’s Note
John Hoffman, TMC Voices Editor
What’s New at TMC
In case you haven’t already heard, TMC
has big news this fall. Stuart Shanker and
Susan Hopkins have co-written a new
book: Self-Reg Schools: A Handbook for
Educators, published by Pearson Canada!
Over the past five years, educators around
the world have embraced the science and
theory—the “what”—of Self-Reg. This book
deals with the “how,” with stories from
the field, practical strategies, and in-depth
explanations and scenarios that illustrate
the four Self-Reg Journeys: SEEDS, SUNRISE,
QUILT and HAVEN. This long-awaited
book is now available for mail order from
Pearson Canada and will soon be for sale
on our website.

book. And on page 3, Dr. Shanker takes
a deep look at relationships as not only
an interpersonal experience, but also an
“inter-neural” phenomenon. (Betcha can’t
wait to find out what inter-neural means!)
We’ve also got a profile of the uber-creative
Kristin Wiens, who does those cool handdrawn infographics you’ve likely seen on
Twitter and our website.

And last but not least, we have some
highlights from SRSS 2019 in the way of a
In other news, we’ve launched a brand new photo montage and two pages of memorable
course: Leadership for Self-Reg Schools, quotes from various presentations. SRSS
a 3-course, 12-module program that will 2019 was our biggest and best symposium
show educational leaders how to use ever and we found some very informative
Self-Reg ideas and strategies to help their and thought-provoking quotes. You can
schools become centres of deep learning find all of that on pages 9-11.
in all it’s facets. The first cohort is already
underway, with a second cohort slated to By the way, the dates for SRSS 2020 are
start in February 2020. The ad on page 6 already set: July 6 – 9 at Trent University.
has links to more information about the We’ll tell you all about it in our spring issue.
Fall, 2019
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Looking at
Relationships
through a
Triune Lens
By Stuart Shanker

The research is now unequivocally clear: students who
have a positive relationship with their teachers benefit
socially, emotionally, and, of course, academically. The
more empathetic, compassionate, and supportive the
teacher, the more motivated, self-directed, and socially
connected the student. But feeling and acting this way
is easier said than done, especially with those students
who are most in need of an Interbrain that helps them
feel safe and secure.
In fact, for all the attention that this issue receives, the
number of students with whom it is difficult to develop
any kind of positive relationship is growing, perhaps
exponentially. If we are not careful, this well-intended
research could turn into yet another source of prosocial
stress on the educator, which could end up subverting
the very thing we are seeking to strengthen.
Our goal in Self-Reg is not to keep harping on the obvious
but rather, to understand the reasons why positive
teacher-student relationships have such a marked effect
on students. It goes without saying that our larger goal is
to help teachers connect with all of their students, and not
just the few who actually welcome such a relationship.

limbic systems are exchanging signals long before either
of you is aware of the fact. A look, a gesture, body posture
or tone of voice is all it takes to put your limbic system,
or his, on high alert.
Our attitude to building a positive relationship is so
grounded in Blue Brain thinking that we don’t stop to
consider how relationships are a paleomammalian
phenomenon. To be a social group is, by definition, to
form all sorts of inter-individual connections: submissive,
dismissive, aggressive, possessive and most important
of all, affiliative. These different patterns figure in all
nonhuman primate groups. Jane Goodall’s extraordinary
work has long been telling us this. And now Barbara King
has taken this research in a direction that must change
forever how we think about animals: and thence, how we
think about ourselves. In case after case she shows that
animals are capable of experiencing grief. This occurs
when they lose a beloved partner. And love does indeed
appear to be the apposite term.

Even before you say a word, a relationship with a student
has started to form. We tend to focus almost exclusively
on what we say; very little on how we say it. Even if you
don’t say anything at all, you have already conveyed to
a student whether he can feel safe with you. Your two

The upshot of the Triune thesis is that these
paleomammalian feelings are always present in us,
operating beneath the threshold of conscious awareness.
Thus, an “inter-neural” relationship—limbic to limbic—
forms before the interpersonal relationship takes shape,
before we begin to monitor what we say or do. The more
we learn about the Red Brain, the clearer it becomes
that affinity has its seat in the limbic system. As does
interpersonal discord.
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The problem is, you cannot tell your limbic system to
feel empathy or compassion, let alone reason with the
limbic systems of students that have good reason to be
hyperaroused. Nor can you expect students to develop a
positive interpersonal relationship if, while you are telling
them that you care about them and their future, your
limbic system is sending a very different message.

Roger Saul (2015) ‘What is the influence of teacher-student relationship
on learning?’ EdCan Network https://www.edcan.ca/articles/what-isthe-influence-of-teacher-student-relationships-on-learning/
1

2

Barbara J King (2013). How Animals Grieve. University of Chicago Press.

The substrate of a positive teacher-student relationship
is harmonious inter-neural resonance. But we can
neither force nor coax the latter into existence. The limbic
messages that we send cannot become benevolent
through an act of will, but only through a process of
understanding. Beginning with self-understanding. For
the more we are aware of our tension and can return to
calm, the better we can reframe a student’s behaviour.
And then our limbic system sends affiliative messages.
In other words, positive interpersonal relationships are
grounded in positive inter-neural communication, which
in turn is grounded in intra-neural—Blue Brain/Red
Brain—balance. Self-Reg starts with Self-Reg. It is only if
I am aware that I am unconsciously ignoring or rejecting
a certain student that I can change the pattern and begin
to ask Why. Then I can begin to distinguish between
misbehaviour and stress-behaviour, and take the first
steps towards building the positive relationship that the
research tells us is so vital.
Trying to engage with a student who has shut down or
resists interaction is highly stressful. The question now
is whether we respond to that stress in a maladaptive or
a growth-promoting manner. That is, whether we avoid
or chastise the source of our stress or seek for ways to
mitigate the stress that both of us are feeling. What all
the research on the benefits of positive teacher-student
relationships is telling us is that, when teachers recognize
and reduce interpersonal stress, the student’s learning
and wellbeing improves. As, indeed, does their own.
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LOOK WHAT PEOPLE SAY ABOUT OUR

ONLINE COURSES!
FOUNDATIONS

“Although I took this course for work purposes and to increase
my knowledge, it did way more than that. I was able to apply this
personally for myself and for loved ones. It has given me hope in
times when I had little.”

SELF-REG IN EARLY CHILDHOOD DEVELOPMENT
“This course gave me the tools to open up a world of possibility,
growth, and potential for my students and that is powerful beyond
measure!”

Self-Reg People

Kristin Wiens!
Many of us associate the name Kristin Wiens with those
great infographics that illuminate key Self-Reg concepts.
But illustration is really only a small part of her work.
Kristin wears several professional hats. Currently she
works two days a week as an inclusion coach for the
Sooke School District in southwestern Vancouver Island.
“Our team of Inclusion Coaches supports school teams
who are planning for students with diverse needs,” she
explains. “My role is facilitating professional learning
opportunities for staff.”

“I am delighted with
how my visuals
have resonated with
so many people
through social
media around the
world.”

SELF-REG PARENTING
“Self-Reg has significantly improved my relationship with my
14-year-old daughter. I’m learning to under react in the moment
rather than over react and I’ve become aware of alternative ways to
respond.”

Join the many
engaged learners who are
diving into the science and practice
of Self-Reg with Stuart Shanker
and Susan Hopkins!
TMC offers a wide range of flexible courses to meet your learning needs!
Visit our website for more information.
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Kristin also teaches the School District’s Education
Assistant Training Program, does some presenting and
consulting for other school districts and also works parttime for the Raffi Foundation For Child Honouring. “I
recently co-created an online course on Child Honouring
with Raffi,” she says. “And we are currently creating inperson workshops for educators. Child Honouring and
Self-Reg are a beautiful fit.”

Her introduction to Self-Reg came from a conversation
with one of the school district’s leadership team, who
mentioned self-regulation and referenced Stuart’s
work. “So I picked up his book, Calm, Alert and Learning,
and watched what I could find on YouTube. Stuart’s
ideas really resonated with me and complemented the
approach I was already embracing in my teaching career.
The Self-Reg information and resources gave me more
strategies, clarity and confidence.”
Kristin now incorporates Self-Reg into her work in
various ways. “Last year we offered “Lunch & Learns”
and after school sessions to share The MEHRIT Centre’s
Professional Learning Series,” she says. “I also use Calm,
Alert and Learning, Self-Reg and the MEHRIT Centre
resources in our professional learning events, our EA
training program, and I recommend Stuart’s work and
resources during my presentations.”
And the infographics? “I’ve always been a doodler
and creative person,” Kristin says. “And I have always
promoted the use of visuals for students.” Thus, creating
infographics for the Educational Assistant Program, and
later, Raffi’s Foundation, TMC and other groups, was a
natural evolution. “I am delighted with how my visuals
have resonated with so many people through social
media around the world,” she says. “It is encouraging
to know that so many people are using the respectful
and compassionate ideas highlighted in my graphics to
support kids and their families.”

Five Questions
1. What was your first big Self-Reg insight?
It was how mindfulness and Self-Reg go together. Mindfulness
helps us notice when we are becoming dysregulated. Self-Reg
helps us know what to do when we become aware of this
feeling of dysregulation.
2. Do you have a favourite restorative Self-Reg or
mindfulness activity?
I have several: reading, exercise, healthy eating, plenty of
sleep, meditation, art journaling and mindful breathing.
3. If you could go any place in the world that you’ve never
been, where would you go?
Prince Edward Island. I just finished re-reading one of my
favourite books, Anne of Green Gables. I would love to see
the landscape she describes so beautifully.

4. What do you see as the next big step that needs to be
taken in inclusive education?
Inclusive education needs to be funded better by government
if we are going to do what we know needs to be done. We
need more time for collaboration between staff to plan
together, debrief, support each other and continue our own
learning journeys.
5. What does Self-Rag have to offer to the practice of
inclusive education?
Self-Reg offers compassion, understanding and strategies for
staff to manage their own stress. This will help them be the
educators they want to be. Then, from there, Self-Reg can
help them support their students in managing the students’
stress.
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Memorable Quotes
From SRSS 2019

Jean Clinton
On Anxiety

Susan Hopkins
On Self-Reg Havens

Stuart Shanker
On Rationality

“Everyone is trusted: trusted to be, feel, and act
safe. Trusted to be part of the rooting of the school
community. Trusted to seek balance and to know
what and when they need to rebalance. Trusted to
be a capable person. And trusted to find their way
to the supports they need when they need them.”

“What matters is what Descartes called that
element of self-doubt. Rationality rests on selfdoubt, in not being sure.”

“You see confidence and competence everywhere.
This does not mean you see perfection or
expertise in every area. But you do see a social
ecology of people—children, staff, and families—
contributing their strengths and skills in healthy
and interdependence-promoting ways.”
“Safety does not mean there is no conflict.
Rather, it means that when conflict happens, the
responsive supports are there regardless of who
may be watching and who is providing supports.”

On Lessons Learned From Early Childhood
Educators
“It’s important to recognize that everything is
connected. You cannot separate the well-being
from the learning, or the well-being from the
behaviour meltdown. If you look at children in
this interconnected way you can still meet all their
needs.”

“Our desire to see ourselves as rational is so
strong. We want to see ourselves as being the
instrument of our own will. So we make up reasons
[for our choices] in order to make ourselves look
good. Often, your red brain or your brown brain
is in charge, and then your blue brain is going
to make up reasons that make your red brain
behaviour, or maybe your brown brain behaviour,
seem rational.”
“What neuroscience has shown is that something
very interesting happens when the two brains (blue
and red) are in balance. The red brain gives us our
strong cooperative behaviour. The blue brain gives
us thinking. We need them both to be moral.”
“We have, in our red brain, these incredibly strong
prosocial, selfless instincts, which we’ve inherited
from animals. We also have the other side: the
vigilance, the paleomammalian brain scanning
for danger. When we send a group into red brain,
it can go in either direction. That shows you
the power of red brain when it is harnessed to
values, to moral goals. The red brain is a source of
strength if it’s moral.”

“Excess stress creates excess cortisol, and too
much cortisol keeps you in red brain. And a red
brain state, when it’s not balanced with blue brain
functioning, biases the brain towards the kind of
thinking that fuels anxiety.”
“In teaching children about anxiety we’ve somehow
pathologized it. As a result some young people
are calling normal anxiety a problem. In some of
today’s children, stress that should be tolerable is
experienced as intolerable.”
“We need to ask ourselves if we’re creating
educational environments where we are liberating
students’ thinking about questions like: What does
conflict mean? What is a true dialogue? What does
it mean to disagree civilly and to compromise? If
we were to make a list of the ideal characteristics
of a democratic person, we’d see that all of these
characteristics need to be imbued in all students.”
“Education is about more than ‘stuffing the duck.’
As educators we need to see ourselves as human
developers and we must help children develop the
skills they need to deal with all the complexities of
life. Self-regulation is one of the most important
of those skills. This is where Self-Reg can be so
helpful.”

Gerry Costa
On Autism
“There is too much focus on disability. There are
limitations of focusing on behavioural change. New
research has shown the limitations of behavioural
theory, even though ABA has been useful. We need
to focus more on on the underlying causes.”
“Excess stress and compromises in self-regulation
are core to the experience of ASD.”

“The phenomenological experience of the person
with ASD is stress, which makes their body
disorganized. If we ignore that and focus only
on behaviour we have the risk of iatrogenically*
hurting people, and for me that’s a medical ethics
issue. That’s what the science is leading us to.”
iatrogenic: illness caused by medical treatment

*

On Interdependent Leadership
“It is so critical for our leaders, in this
interdependent world, to have more selfawareness about what’s going on in their minds
and for people around them to promote this kind
of mindfulness.”

Sonia Mastrangelo
On the Relationship Between Anxiety and Fear
“There is a belief that, somehow, if we put forth a
greater effort, our fears and anxieties will go away.
The sufferer may hear this and understand it, but
they cannot rationalize it while in red brain or while
in that full-blown stress response.”
“Often times when we think about fear, we think
of it as this emotional response to a threat. But
sometimes anxiety plays tricks on us, and the
symptoms of anxiety, such as intrusive thoughts
and uncomfortable sensations, start to trigger
fear.”

Claudio Moschella
On the Aftermath of Explosive Behaviour Episodes
“When a student’s explosive behaviour is not dealt
with in an empathetic way, there is a domino
effect. The other students are upset. They go home
and tell their parents, and they mostly talk about
the scariest parts. So now lots of students and
parents are alarmed. And the behaviours get worse
and worse, because that one explosive child has
nobody to calm them down. Other students don’t
rally around that child. They either antagonize
them or avoid them.”

“The view of Martha Henry [Harvard University] is
that autism creates a problem of allostatic load:
overarching stress that prevents the brain and
cellular systems from functioning at their best.
That’s why I love Self-Reg and it’s focus on seeing
stress as the fundamental problem. With ASD,
the stress is being defined as a brain that has
vulnerabilities that make it more susceptible to
ecological forces that are derailing it from what it
should be.”
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An Exciting New Guide
for Today’s Teachers!

Another Mighty Event!
Here’s a photo montage from our fifth annual summer symposium.
Susan Hopkins welcomes guests to a special celebration
dinner in the Great Hall of Champlain College.

Educators around the world have embraced the science and theory of Shanker
Self-Reg.® Now, Self-Reg Schools: A Handbook for Educators, by Stuart Shanker and
Susan Hopkins answers the all-important question: How?
This long-awaited handbook meets an incredible
demand for clear yet flexible answers on how
to incorporate Self-Reg into teaching practices
that benefit students, educators and school
communities.

This year’s presentations and workshops
sparked many engaged conversations.

Ready to go on Monday morning!

• Four paths to becoming a Self-Reg school and 		
		 how to tell which path is right for you
• Strategies to help you begin or extend your
		 Self-Reg journey
• Scenarios and success stories from the field
based on real classrooms

Stuart Shanker shares his views on Self-Reg and Democracy with a packed and attentive audience.

Dr. Gerry Costa of Montclair University, in New
Jersey, reframes autism through the Self-Reg lens.

One of our Self-Reg activities was canoeing on
the beautiful Otonabee River.

• An accompanying website with videos, tip 		
		 sheets, and other tools and supports
Even water tastes better in a Self-Reg bottle.

Symposium attendees enjoy a restorative
outdoor yoga session.

Susan Hopkins shares Self-Reg lessons she
learned from early childhood educators.

“A must for educators! This handbook offers guided learning with options for the
personal application of Self-Reg to schools and their support teams.”
~ Karen Seamone, Social Emotional Learning Coordinator, South Shore Nova Scotia

“This book is exactly what we need to move Self-Reg forward in schools and districts.”
~ Cathern Lethbridge, Principal of Well-being, Simcoe County District School Board

“School leaders will find the Self-Reg Schools Handbook for Educators to be exactly
what they need to support children and staff to recognize, understand and reduce
stress, so both students and teachers can be their best selves.”
~ Kim Smith, Principal, York Region District School Board
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