SelfRegulation

Brant Haldimand Norfolk Catholic District School Board

As we gather from many
places, please take a moment
to pause, and to reflect.
As we have already today
called to mind the traditional
territories that we are sitting
upon and prayed to our God
we will take a moment to
quite ourself and prepare for
our time together
Comforting

by Daphne Odjig

Professional Development Opportunities to support our
Self Regulation Journey
Self-Regulation Learning Sessions: Self-Reg School A Handbook for
Educators Book Club
A special thanks to OSSTF for providing the funding for the Early Childhood
Educators Partnerships Fund for professional learning.
Four-part learning book club sessions: “Self-Regulation with Dr. Susan Hopkins”
• Today is our last Session March 28, 2022- Q&A
• If you have missed there is an opportunity to watch again. Stay tuned

Welcome Susan Hopkins
Susan Hopkins has over 20 years of experience in education,
ranging from early years through post-secondary, in roles including
teacher, vice-principal, curriculum developer, and inclusion
coordinator.
Both nationally under The MEHRIT Centre, and internationally under
Self-Reg Global, Susan's leadership has advanced Shanker SelfReg® learnings, amplifying Self-Reg initiatives that support children,
adults and communities.
Susan co-authored the Self-Reg Schools Handbook for
Educators with Dr. Stuart Shanker and developed the online
resources.

THE MEHRIT CENTRE

EARLY YEARS: SESSION 4
SELF-REG IN THE BHNCDSB

with SUSAN HOPKINS, Executive Director
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Quick Question: Post responses in Chat
• What are the 5 practices (steps) of Self-Reg?
1. Reframe the behaviour: Ask yourself, why this child? why now?
2. Recognize stressors—obvious, hidden, positive, negative-–across 5 domains:
biological, emotion, cognitive, social, prosocial
3. Reduce the stress load on the child: dial down whatever you can for the child
whose stress backpack is more than they can manage right now

4. Reflect and develop stress (state) awareness: help the child recognize when
they are in the just right energy and tension state and when they are becoming
overstressed (like noticing a sneeze coming on)
5. Restore energy . . . Attention, joy, connection, and hope
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Breakout Group
Discussion Question 1
• Consider the neurotypical children
in your school/center. What are
some similarities and differences
for the work of a Self-Reg-informed
ECE or K Teacher when an autism
diagnosis is involved (or suspected)?
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Aviva and the
Titanic Lesson
• slowing down
• being cognisant of my vocal
tone and volume
• thinking about stress — not
my own at the time, but this
child’s stress — and how I
might be able to alleviate it
• remembering that Self-Reg
starts with relationships
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SRSH, C7: On Autism– Aviva’s Story
1. An autistic child may experience as aversive things that we might not even have been
aware of as stressors.
2. It is impossible to grasp a child’s intellectual potential when they are overstressed.
3. Once we recognize a child’s stress behaviours for what they are, our empathy is
conveyed to the child through non-verbal channels over which we have no conscious
control and to which the child is highly attuned.
4. The secret lies in limbic-to-limbic communication. The mere act of recognizing when a
child’s limbic alarm has been triggered has the most powerful effect on our own limbic
modes of communication.
5. To send messages that convey safety, we are not trying to control the child’s
behaviours. We are trying to understand. Facial expressions, tone of voice, posture, and
body movement all tell us what a child is feeling in a way that words never could.
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Scenario 1: Ideas in chat
“I have an Autistic child who will not
come into the classroom at all. It's too
much for her.”
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What does anxiety look like in the classroom?
• a jittery feeling

• blank

• shortness of breath

• irritability

• butterflies or pain in the stomach

• acting out

• a headache

• muscle tension

• a hot face or clammy hands

• a fear of talking in front of a group

• dryness in the mouth

• a fear of scrutiny or judgment

• an increased heart rate

• avoidance behaviours

• restlessness or feeling on edge

• tantrums or meltdowns

• fatigue (from sleep disturbance and/or

• panic attacks

• energy consumed by apprehension)

• excessive worry

• trouble concentrating or the mind going
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Quick Question: Post responses in Chat
• What are the 5 Domains of stress (and experience)?
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Breakout Group
Discussion Question 2
Practice recognizing possible
stressors in all the 5 domains of
Self-Reg for a child that you
work(ed) with that is struggling
with attention, learning, and/or
behaviour in school.
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SRSH, C7: On Anxiety
1. Moderate and transient anxiety can boost performance, chronic anxiety has a significant impact on a ability to learn
2. A chronically anxious child is constantly poised to slip into the Brown Brain, in which no learning can occur.
3. Before chronic anxiety has reached the point of fight, flight, or freeze, constraining a student’s ability to learn.
4. Heightened anxiety has a very marked effect on working memory--the amount of information that a student can
keep and manipulate in their “mind’s eye” is sharply reduced.
5. Stressors across all five domains add to the student’s heavy stress “backpack” and impinge on the quality of all their
relationships. The anxiety gets in the way, and—try as they might—they can’t just will their way out of anxiety.
6. Anxiety is highly contagious, affecting not just the students around them, but you, their teacher, as well.
7. A Self-Reg whole-brain perspective pays close attention to Red and Brown Brain processes. Anxiety impacts are
most pronounced when a student is stuck in a low-energy/high-tension (LE/HT) state (see Chapter 1 Thayer EnergyTension Matrix).
8. If students do not know how to reduce their tension in growth promoting ways and restore their energy, they will
not be able to grapple with the positive stressors afforded by their education.
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Paula and Aviva – Children can learn
Self-Reg
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Scenario 2: Ideas in chat
We have a child that melts down over
everything and decides he will stay in a
mad or sad mood for a very long time!
He says those words: “I will not be happy”
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Paediatrician, Dr. Heather Yang:

1.

“The prime tenet is that ADHD and its related symptoms are not about willpower, lack of
willpower, lack of effort, or motivation. Thus, the reframing of misbehaviour as stress
behaviour, a theme that runs throughout this handbook for both home and schools, is also
supported by the medical model.

2.

Dr. S. Shanker’s view that no child wants to be dysregulated is at the core of our treatment.
This builds on a strong foundation for developing a therapeutic alliance with the child and
family that reflects the values and approach of the school at the same time.

3.

When I begin by reframing a child’s behaviour in my office, this simple act can have a ripple
effect not only for families at home, but also for the care- givers (physicians/teachers).”

Reframing Francis: Teaching
principal Sonia Gregory
How do I prepare my classroom to help Francis?
“Whether or not he is conscious of it, Francis is counting on me, as the
adult in the room, to help him remain calm and in control. If my limbic
system is already in a state of arousal, Francis’ limbic system will sense
the perceived threat and respond appropriately.
Anyone who has worked with Francis would readily agree that this
little guy has had to deal with a lot in his life. His frequent moves are
the result of family dysfunction.
Francis didn’t choose to live in a home where stress is a daily reality.
His outbursts and maladaptive behaviours are simply the result of an
overstressed system that hasn’t had an opportunity to develop the
coping skills needed to process what is going on around him.
A traditional response would be to punish the ‘misbehaviour,’ but that
isn’t what this is. Francis is responding in the only way he has learned,
the outbursts are a maladaptive stress behaviour.”
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SRSH, C7: On ADHD– Reframing Francis
1. Students with ADHD expend more—not less—energy than neurotypical peers who
find ordinary classroom demands far less taxing. Yet:
• heightened threat-reactivity is sometimes seen as a matter of lacking the willpower to ignore
distractions
• sensory- seeking behaviour is sometimes seen as being deliberately disruptive
• defensive reactions are sometimes seen as non-compliance
• forgetfulness is sometimes viewed as mental laziness
• misperceptions lead to the routine use of consequence and exclusion from group activities that are
essential for social and pro- social development and recovery from the energy expended in class

2. The essence of a Self-Reg Haven: an inclusive environment in which all students
receive the help they require to develop growth-promoting modes of self-regulation.
• in a Self-Reg Haven, all students—not just those with a diagnosed disorder—feel safe and cared for
• children receive the compassionate support they need to manage their stress load in an adaptive
manner
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Quick Question: Post responses in Chat
• What are the 4 Quadrants of Energy-Centered Teaching?
1. ProtECT: Everything starts
with safety

2. ConnECT: Build
relationships.

Turn off the limbic alarms. Others need to
first feel safe in every way. Do this over
and over and over again.

Co-regulation relies on the interbrain
connections. Notice every time the link is
lost and seek it anew.

3. CollECT: Start with strengths
+ learn the science of selfregulation vs. self-control

4. DetECT: Begin stress
detecting

The brain-body science offers new
answers to problems that used to be
addressed with “management" and other
“self-control” techniques.

Consider all 5 domains of experience,
stress, restoration: social, cognitive,
emotion, prosocial, biological.
Reflect on “why” and “why now”
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Challenge Areas: You’re the Experts - chat
The Request:
• the practical side of when a student is really escalated
• how to support them out of the red brain
Q1: We looked earlier at what doesn’t work.
Q2: What might a Self-Reg informed ECE or K teacher do
in the moment? Next?
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Quick Question: Post responses in Chat
• What are the 5 “Look fors” of a Self-Reg Haven (for all children)?
SAFE

CAPABLE

TRUSTED

ROOTED

BALANCED
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Breakout 3: Practice Self-Reg Reframing
1. Read and reframe these behaviours:
a.
b.
c.
d.
e.
f.
g.
h.

Inconsistent Behaviour
Violent Outbursts
Fixations
Very busy, always on the move, trouble focusing
Shuts down when trying to intervene and help
Inability to focus for even short periods of time
Taking 30 mins to come in from outside, playing in hall, focused on dressing/ undressing
Anxiety due to all that has happened in the last two years

Now What?
•
•
•
•

Recognize stressors
Reduce the stress load
Reflect and enhance stress awareness
Restore energy, attention, hope, relationships

1. Understanding anxiety, autism, and ADHD has the
most extraordinary effect on our ability to teach
students with these disorders. The better we can
reframe their behaviour, the less anxious the student
feels, which comes through in their non-verbal
behaviours.

Our View of
the Child
Matters

2. Everyone in the class benefits—the student who has
the diagnosis, their family, other students in the class,
and the school as a whole.

3.The starting point—the essential point—is to
recognize that it is unlikely that a student with one of
these disorders is choosing to be inattentive,
distracted, disruptive, or oppositional.

“Humility is a
superpower”
- Colinda Clyne
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info@self-reg.ca
www.self-reg.ca
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